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 T is is the seventh edition of our  Social Psychology . T e original idea to write a European social 
psychology text was born in Oxford in 1992 from meetings with Farrell Burnett, who was 
then psychology editor at Harvester Wheatsheaf. We decided to write the book because we felt 
there was a conspicuous need for a comprehensive social psychology text written specif cally 
for university students in Britain and continental Europe. Such a text, we felt, should approach 
social psychology from a European rather than American perspective not only in terms of 
topics, orientation and research interests but also in terms of the style and level of presenta-
tion of social psychology and the cultural context of the readership. However, a European text 
cannot ignore or gloss over American social psychology – so, unlike other European texts we 
located mainstream American social psychology within the framework of the book, covered 
it in detail and integrated it fully with European work. We intended this to be a self-contained 
and comprehensive coverage of social psychology. You would not need to switch between 
American and European texts to understand social psychology as a truly international scien-
tif c  enterprise – an enterprise in which European research now has a very signif cant prof le. 
T e f rst edition was published in 1995 and was widely adopted throughout Europe. 

 Subsequent editions followed fast upon earlier editions – no sooner did one edition appear 
in bookshops than, it seemed, we were hard at work preparing the next. T e second edition 
was prepared while Graham Vaughan was a visiting Fellow of Churchill College at Cambridge 
University and Michael Hogg was a visiting Professor at Princeton University. It was published 
early in 1998 and launched at the 1998 conference of the Social Section of the British Psycho-
logical Society at the University of Kent. It was a relatively modest revision aimed primarily at 
improving layout and presentation, though the text and coverage were updated, and we raised 
the prof le of some applied topics in social psychology. 

 T e third edition was published in 2002. It was a major revision to accommodate signif cant 
changes in the f eld since the f rst edition. T e structure and approach remained the same 
but some chapters were dropped, some completely reworked, others amalgamated, and some 
entirely new chapters written. In addition the text was updated, and the layout and presenta-
tion signif cantly improved. Such a large revision involved substantial input from our Advisory 
Editorial Board and from lecturers around Britain and Europe, and many meetings in dif erent 
places (Bristol, Glasgow and T ornbury) with Pearson Education, our publishers. 

 T e fourth edition was published in 2005. We expanded our Editorial Board to include seven-
teen leading European social psychologists to represent dif erent aspects of social psychology, 
dif erent levels of seniority and dif erent nations across Europe. However, the key change was 
that the book was now in glorious full-colour. We also took a rather courageous step – the 
sleeve just showed empty chairs, no people at all; quite a departure for a social psychology text. 
Auckland harbour was the venue for initial planning of the fourth edition, with a series of long 
meetings in London, capped by a productive few days at the Grand Hotel in Brighton. 

 T e f f h edition, published in 2008, was a very substantial revision with many chapters 
entirely or almost entirely rewritten. We liked the ‘empty chairs’ sleeve for the fourth edition 
so decided to continue that theme but be a bit more jolly – so the sleeve showed those 
 Victorian-style bathing booths that used to be common at British and French beach resorts. 

  PREFacE 
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xviii     PREFACE

Initial  planning took place at our favourite writing retreat (Noosa, just north of Brisbane 
in Australia) and then a string of long meetings with the Pearson team in Bristol, London, 
Birmingham and even Heathrow. We returned to Noosa to fnalise plans and the actual writing 
was done in Auckland and Los Angeles.

Te sixth edition, published in 2011, was again a relatively signifcant revision in which we 
thoroughly updated material to refect changes in the feld and renamed and repositioned some 
chapters. We also recruited members of Mike’s Social Identity Lab at Claremont to meticulously 
check the references. Te book was planned and set in motion over a week in November 2007 
when Graham and Mike holed-up in Mike’s new home in the Santa Monica Mountains just 
outside Los Angeles. Tere were many subsequent meetings with the Pearson team in London, 
of which two are particularly memorable; one where we adjourned to a nearby lunch venue and 
did not resurface until late afernoon, and another where we ventured to the ‘posh’ Carluccio’s in 
Covent Garden and our editor, Janey Webb, almost missed her fight to Stockholm. Te book was 
written in late 2009 and early 2010 while Mike was in Los Angeles and Graham was in Auckland.

The seventh edition
Although the ffh and sixth editions were both signifcant revisions, this seventh edition is 
also a relatively signifcant revision, in which we have focused on updating material to refect 
important advances in the feld (there are well over 250 new references) but have not made 
dramatic changes. We have retained the structure and approach of previous editions, and the 
book is framed by the same scientifc and educational philosophy as before. We have improved 
the narrative throughout; signifcantly rewritten large portions of text; updated real-world 
examples; provided new fgures, boxes and photos; and expanded our all-important Advisory 
Editorial Board to cover European social psychology more broadly. Specifc more signifcant 
changes include:

	Coverage of social neuroscience and fMRI-based research and ideas where relevant.
	Signifcant revision of the culture chapter – Chapter 16.
	More on afect, emotion and intergroup emotions.
	Revision and updating of material on correspondence bias, social representations, conspir-

acy theories, terror management theory and the social psychology of power.
	Increased coverage of social deviance, intergroup criticism, subjective group dynamics and 

ostracism.
	Updating of the leadership section to cover research on the glass clif, innovation credit, 

dictatorial leadership, and social identity-based and intergroup leadership.
	New coverage of ‘culture of honour’ and of critiques of social dominance theory.
	Signifcantly revised treatment of language and communication to update coverage of dis-

course and intergroup communication, and to build in fuller reference to social media, elec-
tronic communication and even English regional accents.

To prepare this seventh edition we obtained feedback on the sixth edition from our  Editorial 
Board, and as many of our colleagues and postgraduate and undergraduate students as we could 
fnd who had used the text as teacher, tutor or student. We are enormously grateful for this 
invaluable feedback – we see our text as a genuine partnership between us as authors and all 
those who use the book in various diferent capacities. We are also indebted to our wonderful 
publishing team at Pearson Education in scenic Harlow – in particular Janey Webb our long-time 
acquisitions editor, Neha Sharma who took over the project early in the piece when Janey was on 
maternity leave, and our development editor Tim Parker for his guidance in the fnal stages of 
writing, and in researching the best photos available to enrich our text. We were sustained and 
energised by their enthusiasm, good humour, encouragement and wisdom, and were kept on 
our toes by their timeline prompts, excellent editing, and fearsome perceptiveness and efciency. 
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PREFACE     xix

An important resource for lecturers and students is MyPsychLab, and in this demanding exer-
cise we relied on the skills and wisdom of Nathalie Morris and Joan Dale Lace.

To start the ball rolling Mike had a long meeting with the Pearson crew (Janey Webb and 
Tim Parker) at Pearson’s very posh London ofce on Te Strand – it was in February 2010, in 
the middle of Britain’s big freeze. Having had entirely enough of the cold, Mike and Graham 
decided that it would be nice for us to meet somewhere balmier to do the full detailed plan-
ning; so Mike visited Graham in Auckland for a week in December 2011. However the British 
climate tracked us down – it rained torrentially and blew a gale continuously. No opportunity to 
venture out, so we got a lot of work done and were forced to hide out in classy cafés and restau-
rants overlooking Auckland’s rain-soaked harbour and wind-blasted yachts. A fnal meeting 
was held between Mike, Neha and Janey in a pub outside Bristol in December 2012 – and yes, 
once again it was freezing cold. Te writing itself was done in the second half of 2012 and start 
of 2013 while Mike was in Los Angeles and San Francisco and Graham was in Auckland.

Writing a big book like this is a courageous undertaking, with a great deal of drama and 
even more hard slog. As with previous editions, we thank all the people around us, our family, 
friends and colleagues, for their endless patience and understanding. Te most special thanks 
go of course to our partners, Alison and Jan. Mike would also like to mention his kids, Jessica, 
James, Samuel and Joseph – who are just going to university or about to and might, scarily, 
encounter this book.

How to use this book
Tis seventh edition is a completely up-to-date and comprehensive coverage of social psychology 
as an international scientifc enterprise, written from the perspective of European social psychol-
ogy and located in the cultural and educational context of people living in Britain and Europe.

Te book has a range of pedagogical features to facilitate independent study. At the end of 
Chapter 1 we outline important primary and review sources for fnding out more about specifc 
topics in social psychology. Within chapters some material appears in boxes that are labelled to 
identify the type of material. Many boxes are labelled research highlight or theory and concepts. 
Other boxes describe a research classic. To capture social psychology’s relevance in applied 
settings such as the study of organisations, health-related behaviour and the criminal justice 
system, some of our boxes are labelled applied context. Our fnal category of box is labelled real 
world – these boxes illustrate the operation of social psychological principles in everyday life or 
in wider sociopolitical or historical contexts.

Each chapter opens with a table of contents and some focus questions that help you think 
about the material, and closes with a detailed summary of the chapter contents, a list of key 
terms, some guided questions, and a fully annotated list of further reading. At the end of each 
chapter we also have a section called Literature, flm and TV. Social psychology is part of 
everyday life – so, not surprisingly, social psychological themes are ofen creatively and vividly 
explored in popular media. Te Literature, flm and TV section directs you to some classic and 
contemporary works we feel have a particular relevance to social psychological themes.

As with the earlier editions, the book has a logical structure, with earlier chapters leading 
into later ones. As with previous editions, it is not essential to read the book from beginning 
to end. Te chapters are carefully cross-referenced so that, with a few exceptions, chapters or 
groups of chapters can be read independently in almost any order.

However, some chapters are better read in sequence. For example, it is better to read Chapter 5 
before tackling Chapter 6 (both deal with aspects of attitudes), Chapter 8 before Chapter 9 (both 
deal with group processes), and Chapter 10 before Chapter 11 (both deal with intergroup behav-
iour). It may also be interesting to refect back on Chapter 4 (the self) when you read Chapter 
16 (culture). Chapter 1 describes the structure of the book, why we decided to write it and how 
it should be read – it is worthwhile reading the last section of Chapter 1 before starting later 
chapters. Chapter 1 also defnes social psychology, its aims, its methods and its history. Some of 
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this material might benef t from being reread af er you have studied the other chapters and have 
become familiar with some of the theories, topics and issues of social psychology. 

 T e primary target of our book is the student, though we intend it to be of use also to 
teachers and researchers of social psychology. We will be grateful to any among you who might 
take the time to share your reactions with us. 

   Michael   Hogg ,   Los Angeles   
   Graham   Vaughan ,  Auckland   

 October 2013    

  Social Psychology,  Seventh Edition 
     Supporting resources 
  MyPsychlab  for students and instructors  

  Instant access to interactive learning   
 www.mypsychlab.com   

 This textbook can be used with  MyPsychlab,  which gives access to an unrivalled suite of online resources 
that relate directly to the content of  Social Psychology,  Seventh Edition.  

  With a fl exible course management platform, instructors can: 

   	  Assess student progress through homework quizzes and tests that are easily set using the extensive 
 pre-prepared question bank.  

  	  Track student activity and performance using detailed reporting capabilities.  

  	  Communicate with students and teaching staff using email and announcement tools.  

  	  Access a customisable testbank of question material.  

  	  Assign additional video and audio-based media assignments to students.    

  Students will benefi t from a personalised learning experience, where they can: 

   	  Complete a diagnostic ‘pre-test’ to generate a personal self-study plan that enables them to focus on the 
topics where their knowledge is weaker.  

  	  Improve their understanding through a variety of resources, including: videos, audio material, revision 
fl ashcards, revision  questions, e-text reading assignments, recap and reminder materials and weblinks to 
sites of interest.  

  	  Measure their progress with a follow-up ‘post-test’ that ensures they have mastered key learning 
 objectives – and gives them the conf dence to move on to the next chapter.   

 A dedicated team is available to give you all the assistance you need to get online and make the most of 
 MyPsychlab . Contact your sales representative for further details.  

  additional instructor resources 

   	  Complete, downloadable Instructor’s Manual, which presents chapter summaries, key terms and 
 teaching ideas including essay questions, discussion topics, class exercises and a list of f lms that illustrate 
social psychological concepts.  

  	  Downloadable PowerPoint slides with key f gures from the book.   

 These lecturer resources can be downloaded from the lecturer website at   www.pearsoned.co.uk/hogg   
by clicking on the Instructor Resource link next to the cover. All instructor-specif c content is password 
protected.   

xx     PREFACE
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  Michael Hogg  was educated at Bristol Grammar School and 
Birmingham University and received his PhD from Bristol Univer-
sity. Currently Professor of Social Psychology at Claremont Grad-
uate University, in Los Angeles, and an Honorary Professor of Social 
Psychology at the University of Kent, he is also President of the Society 
of Experimental Social Psychology. He has taught at Bristol University, 
Princeton University, the University of Melbourne and the Univer-
sity of Queensland, and is a Fellow of numerous scholarly societies 
including the Association for Psychological Science, the Society for 
Personality and Social Psychology, and the Society for the Psycholog-
ical Study of Social Issues. He was the 2010 recipient of the Carol and 
Ed Diener Award in Social Psychology from the Society for Person-
ality and Social Psychology. His research interests are group behav-
iour, intergroup relations and social identity processes; with a specif c 
interest in uncertainty and extremism, and processes of inf uence and 
leadership. In addition to publishing more than 300 scientif c books, 
chapters and articles, he is foundation editor with Dominic Abrams of the journal  Group 
Processes and Intergroup Relations,  and a past associate editor of the  Journal of Experimental 
Social Psychology . Two of his books are citation classics,  Rediscovering the Social Group  (1987) 
with John Turner and others, and  Social Identif cations  (1988) with Dominic Abrams. Recent 
books include the  Encyclopaedia of group processes and intergroup relations  (2010) with John 
Levine, and  Extremism and the psychology of uncertainty  (2012) with Danielle Blaylock.  

  Graham Vaughan  has been a Fulbright Fellow and Visiting Professor at 
the University of Illinois at Champaign-Urbana, a Visiting Lecturer and a 
Ford Foundation Fellow at the University of Bristol, a Visiting Professor at 
Princeton University, a Visiting Directeur d’Etudes at the  Maison des Science 
de l’Homme,  Paris, a Visiting Senior Fellow at the National University of Singa-
pore, a Visiting Fellow at the University of Queensland and a Visiting Fellow at 
Churchill College, Cambridge. As Professor of Psychology at the University of 
Auckland, he served twelve years as Head of Department. He is an Honorary 
Fellow and past President of the New Zealand Psychological Society, and a 
past President of the Society of Australasian Social Psychologists. Graham 
Vaughan’s primary areas of interest in social psychology are attitudes and atti-
tude development, group processes and intergroup relations, ethnic relations 
and identity, culture and the history of social psychology. He has published 
widely on these topics. His 1972 book,  Racial Issues in New Zealand,  was the 
f rst to deal with ethnic relations in that country. Recent books include  Essen-
tials of social psychology  (2010) with Michael Hogg.  

  aBoUT ThE aUThoRS  
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 T e publishers would like to thank all those who provided feedback and suggestions for this 
seventh edition of  Social Psychology . T eir insight and advice has been much appreciated. 

   Mhairi Bowe  (Nottingham Trent University, England)   
  Kevin Buchanan  (University of Northampton, England)   
  Rob Lowe  (Swansea University, England)   
  Mei Mason-Li  (Southampton Solent University, England)   
  Laura McGrath  (University of East London, England)   
  Paul Muf   (University of Bradford, England)    

 We would also like to thank the editorial board and those reviewers who we were unable to 
contact for permission to print their names. 

 We are grateful to the following for permission to reproduce copyright material: 

      Figures 

  Figure   8.13    from ‘Socialization in small groups: Temporal changes in individual-group rela-
tions’ in  Advances in Experimental Social Psychology  Vol 15, pp  137 – 192 , published by Else-
vier Science Ltd, (Moreland, R. L. & Levine, J. M. 1982);  Figure   11.5    from T e ef ect of threat 
upon interpersonal bargaining,  Journal of Abnormal and Social Psychology,  61, pp.  181 – 189 , 
published by American Psychological Association, (Deutsch, M., & Krauss, R. M. 1960);  Figure 
  13.1    from ‘Some neo-Darwinian decision rules for altruism: Weighing cues for inclusive f tness 
as a function of the biological importance of the decision’,  Journal of Personality and Social 
Psychology,  67, pp.  773 – 789  (Burnstein, E., Crandall, C., & Kitayama, S. 1994);  Figure   13.5    from 
‘Help in a crisis: Bystander response to an emergency’ in J. W. T ibaut & J. T. Spence (Eds.), 
 Contemporary topics in social psychology,  pp.  309 – 332 , published by General Learning Press 
(Latané, B., & Darley, J. M. 1976);  Figure   14.9    from  T e triangle of love,  Basic Books (Sternberg, 
R. J. 1988);  Figure   15.2    from T e intergroup model of second language acquisition,  Journal 
of Multilingual and Multicultural Development,  3, pp.  17 – 40  (Giles, H., & Byrne, J. L. 1982); 
   Figure   15.7    from  Nonverbal communication: T e unspoken dialogue . New York: Harper and 
Row (Burgoon, J. K., Buller, D. B., & Woodall, W. G. 1989).  

  Photographs 

 T e publisher would like to thank the following for their kind permission to reproduce their 
photographs: 

 (Key: b-bottom; c-centre; l-lef ; r-right; t-top) 

  3  Corbis: Mike Kemp / In Pictures.  7  Getty Images: Paul Chesley / T e Image Bank.  9  Science 
Photo Library Ltd: James King-Holmes.  15  Alamy Images: Dimitriy Shironosov.  20  Alamy 
Images: Ace Stock Limited.  27  Getty Images: Bryn Lennon/AFP (l); Alex Livesey / Getty Images 
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  gUiDED ToUR 

  Focus questions  raise issues discussed in the 
chapter and ask you to consider how social 
psychological concepts apply to real-life scenarios. 
Additional resources such as video and audio 
clips can be found at   www.mypsychlab.com  . 
To buy access or register with your code, visit 
  www.mypsychlab.com   

 Each chapter opens with a 
short guide to what will be 
covered. 

  Research classic  boxes summarise 
classic research studies, highlighting 
their continuing relevance and 
discussing new developments. 

 

    CHAPTER 3 
 laicos dna noitubirttA 

explanation 

  Chapter contents 
    ruoivaheb fo sesuac eht gnikeeS   82      

    ytilasuac etubirtta elpoep woH   83    
stsigolohcysp evian sa elpoeP       83     

snoitisopsid ot stca morF       84     
stsitneics yadyreve sa elpoeP       85       

    yroeht noitubirtta fo snoisnetxE   87    
snoitome ruo gninialpxE       87     

ruoivaheb nwo ruo rof snoitubirttA       89     
snoitubirtta ecnamrofrep ksaT       89       

    yroeht noitubirtta fo snoitacilppA   90    
selyts lanoitubirtta dna secnereffid laudividnI       90     

spihsnoitaler lanosrepretnI       91       

    sesaib lanoitubirttA   92    
rorre noitubirtta latnemadnuf eht dna saib ecnednopserroC       93     

tceffe revresbo  –rotca  ehT       95     
     tceffe susnesnoc eslaf ehT       96

sesaib gnivres  -fleS        97       

    noitubirtta puorgretnI   99    
gnipytoerets dna noitubirttA       102       

    snoitubirtta lateicos dna egdelwonk laicoS   102    
snoitatneserper laicoS       103     

ruomuR       104   
seiroeht ycaripsnoC       105     
snoitubirtta lateicoS       106     

noitubirtnoc s’erutluC       107            

        

      

          snoitseuq sucoF
   1  ssob sih gnihcaorppa sdiova ohw siweL dnabsuh reh htiw yrgna si neleH  

for a pay rise. Lewis argues that the timing is not right. Helen says he simply 
fails to face up to people. How are these attributions different in kind? 

 ta baLhcysPyM fo    3   retpahC  ni eussi siht etabed siweL dna neleH hctaW
 ku .oc .balhcyspym .www   hctaw(  Social perception    .) 

   2  ecnefed eht hcihw ni esac epar a tuoba troper repapswen a daer uoY  
lawyer pointed out that the young woman who was the victim was dressed 

   ?ereh devlovni si rorre lanoitubirtta tahW .ylevitacovorp

   3  edam eb thgim ehs taht yrrow ot nageb anjaR dna thgit saw tekram boj ehT  
redundant. Then she heard a rumour that the worst had come – several staff 
were about to be fi red. She was itching to pass this on to the next colleague 

        ?rehtruf ruomur eht daerps ot tnaw anjaR dluow yhW .was ehs taht

 htiw rehtruf scipot erolpxe ,seirammus evitcaretni htiw gnidnatsrednu ruoy hserfer ot baLhcysPyM esU 
video and audio clips and assess your progress with quick test and essay questions. To buy access or 
register your code, visit  www.mypsychlab.com  .rotcurtsni ruoy morf DI esruoc a deen osla lliw uoY . 

  ot oG  dna oediv erolpxe ot      
test your understanding of key topics 
addressed in this chapter. 

       

 

122     CHAPTER 4     SELF AND IDENTITY

and her associates found that people who are  promotion-  focused look for inspiration to 
positive role models who emphasise strategies for achieving success (Lockwood, Jordan and 
Kunda, 2002). Such people also show elevated motivation and persistence on tasks that are 
framed in terms of gains and  non-  gains (Shah, Higgins and Friedman, 1998). People who are 
 prevention-  
of failure by others, are most inspired by negative role models who highlight strategies for 
avoiding failure, and exhibit motivation and persistence on tasks that are framed in terms of 
losses and  non-  losses.

Regulatory focus theory has recently been explored in the context of intergroup relations 
and how people feel about and behave towards their ingroup and relevant outgroups (e. g. 
Jonas, Sassenberg and Scheepers, 2010; see Chapter 11). For example, studies by Shah and col-
leagues have shown that in intergroup contexts a measured or manipulated promotion focus 
strengthens positive  emotion-  related bias and behavioural tendencies towards the ingroup 

Tory Higgins and his colleagues measured  self   -discrepancy 
by comparing the differences between attributes of the 
actual self with those of either the ideal self or those of the 
‘ought’ self (Higgins, Bond, Klein and Strauman, 1986).

In this study, Higgins and his colleagues used ques-
tionnaires to identify students who were either high in 
both kinds of discrepancies or else low in both. Several 
weeks later, the same students participated in an experi-
ment in which a range of emotions that reflected dejec-
tion or agitation were measured, both before and after 

a priming procedure. For their ‘ideal’ prime they were 
asked to discuss their own and their parents’ hopes 
for them; for their ‘ought’ prime they discussed their 
own and their parents’ beliefs about their duties and 
obligations.

It was hypothesised that an  actual–  ideal discrepancy 
would lead to feeling dejected (but not agitated), whereas 
an  actual–‘ought’ discrepancy would lead to feeling agi-
tated (but not dejected). These predictions were sup-
ported, as the results in Figure 4. 2 show.

Research classic 4. 2
 Self-  discrepancy theory: the impact of using  self-  guides
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Figure 4. 2 Priming the ideal self can lead to 
dejection, whereas priming the ‘ought’ self 
can lead to agitation

People with a high  actual–  ideal and  actual–  ought 
 self-  discrepancy experienced:

��an increase in dejection but not agitation 
emotions after being primed to focus on their 
ideal self, and

��an increase in agitation but not dejection 
emotions after being primed to focus on their 
‘ought’ self.

Source: Based on Higgins, Bond, Klein and Strauman (1986), 
Experiment 2
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  Real world  boxes highlight examples 
of social psychology in action, putting 
social psychological principles into 
familiar, real world contexts. 

 Each chapter is richly illustrated with 
 diagrams  and  photographs.  Clear and 
concise def nitions of  key terms  can be 
found in the margins and the glossary 
at the end of the book. 

  Social psychology in action  sections 
emphasise the wider relevance of social 
psychology, and give detailed examples 
of contemporary research and practice. 

 

216     CHAPTER 6   PERSUASION AND ATTITUDE CHANGE

 Anti-  smoking campaigns have reported some 
success in changing a habit that is very resistant 

Smoking has become deeply unfashionable in most 
Western countries over the past 20 years or so, yet its inci-
dence remains disappointingly high (approximately one 
in five British adults still smoke (20 per cent) – but com-
pare this with a whopping two out of three East and South 
East Asian males (66 per cent) and rising). Even legislation 
against smoking in shared public spaces (e. g., work, restau-
rants, pubs, public transport) has had limited success when 
measured by a decline in the percentage of people who 
still smoke. In these countries, the highest rates of smoking 
tend to be found among people in the  20–  29 age group, 
teenage women and  working-  class (‘lower  blue-  collar’) 
groups.

Smokers are usually well informed about illnesses 
related to smoking, such as lung cancer, emphysema and 
heart disease. Despite this knowledge, current smokers 
tend to underestimate the risk of dying from smoking 
when compared with former smokers and those who have 
never smoked. This bias in risk perception has also been 
reported for those who engage in risky sexual practices.

 Anti-  smoking campaigns have used a wide variety of 
media and techniques to discourage smoking (Hill, White, 
Marks and Borland, 1993). For example, one campaign 
adopted a television commercial and poster, while another 
used a  direct-  mail approach, along with radio advertise-
ments. Various celebrities have helped by performing at 
places of work and by recording verbal messages. A classic, 
 two-  sided argument technique has been tried by provid-
ing  counter-  arguments for several commonly held  self- 
 exempting beliefs: that is, notions applied to exonerate 
oneself from the habit.

Target groups have varied. One campaign aimed to 
reach women, who outnumber men in the under-18 smok-
ers’ group, stressing the benefits of not smoking with 
respect to health, beauty and fitness. Another used baby 
stickers. Another campaign highlighted the benefits of 
a  smoke-  free workplace in major clothing chain stores, 
supplemented by radio and television advertisements. 
Nowadays, there is a socially supportive context to quit, 
and the recognition that passive smoking is dangerous 
may help some in the future to quit permanently.

How can smoking cessation be connected to the smok-
er’s intention to quit? Giving up the habit can be traced 
through several stages. According to Biener and Abrams 
(1991), the ‘contemplation ladder’ suggests that a person 
moves from thought to action thus:

1 I’m taking action to quit – for example, cutting down 
(top of ladder).

2 I’m starting to think about how to change my smoking 
patterns.

3 I think I should quit, but I’m not quite ready.

4 I think I should consider quitting some day.

5 I have no thought of quitting (bottom of ladder).

Clearly, quitting is not an overnight decision. We can 
relate this analysis to the work of Ajzen and Fishbein 
(1980), which dealt with the relationship between attitude 
and intention, to Ajzen’s (1989) theory of planned behav-
iour, and to protection motivation theory (Floyd,  Prentice- 
 Dunn and Rogers, 2000) (see Chapter 5).

For a recent programme in the United States designed 
to help smokers quit, go to http://  www. facebook. com/ 

AET MLabUSC

Real world 6. 4
Quit smoking:  anti-  smoking campaigns

respondents reported that information provided in the mass media helped them to manage 
their sexual life by using condoms and avoiding secondary infection.

Cognitive dissonance and attitude change
People are allowed to change their minds and, as you know, they do. In this section we deal 
with the theory of cognitive dissonance. Its major premise is that cognitive dissonance is an 
unpleasant state of psychological tension generated when a person has two or more cogni-

attitudes, beliefs or states of awareness of behaviour. For example, if a woman believes that        
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There are differences between individual and group 
remembering.

Noel Clark and Geoffrey Stephenson and their asso-
ciates have conducted a series of experiments on 
group remembering (e. g. Clark, Stephenson and Rutter, 
1986; Stephenson, Abrams, Wagner and Wade, 1986; 
Stephenson, Clark and Wade, 1986). Clark and Stephenson 
(1989, 1995) give an integrated overview of this research. 
Generally, students or police officers individually or col-
lectively (in  four-  person groups) recalled information from 
a  five-  minute police interrogation of a woman who had 
allegedly been raped. The interrogation was real, or it was 
staged and presented as an audio recording or a visual 
transcript. The participants had to recall freely the interro-
gation and answer specific factual questions (cued recall). 
The way in which they recalled the information was ana-
lysed for content to investigate:

� the amount of correct information recalled;

� the number of reconstructive errors made – that is, 
inclusion of material that was consistent with but did 
not appear in the original stimulus;

� the number of confusional errors made – that is, inclusion 
of material that was inconsistent with the original stimulus;

� the number of metastatements made – that is, inclusion 
of information that attributed motives to characters or 
went beyond the original stimulus in other ways.

Figure 9. 6 (adapted from Clark and Stephenson, 1989) 
shows that groups recalled significantly more correct infor-
mation and made fewer metastatements than individuals, 
but they did not differ in the number of reconstructions or 
confusional errors.

Source: Based on Clark and Stephenson (1989).

Social psychology in action 9. 3
Can two heads remember better than one?
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Figure 9. 6 Differences between individual and collective remembering
There are qualitative and quantitative differences between individual and collective remembering. Isolated 
individuals or  four-  person groups recalled police testimony from the interrogation of an alleged rape victim. In 
comparison to individuals, groups recalled more information that was correct and made fewer metastatements 
(statements making motivational inferences and going beyond the information in other related ways)
Source: Based on data from Clark and Stephenson (1989)        
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participant – faster responses indicate an existing attitude. �e results (see Figure 10. 6) show 
no tendency among participants to pair negative words more strongly with black or white. 
However, participants were much quicker at deciding whether positive words were meaning-
fully paired with white than with black.

�e principle underlying this procedure for detecting prejudice is automaticity (Bargh, 
1989). Stereotypes can be automatically generated by categorisation, and categorisation can 

New racism
Cultural practices 
often contrast in 
modern multicultural 
societies. Even those 
who are passionate 
egalitarians can find this 
disconcerting
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Figure 10. 6 Reaction time for deciding 
whether positive or negative words are 
meaningfully paired with the social categories 
black or white

White participants did not differentially associate 
negative words with racial labels. However, positive 
words were more quickly associated with ‘white’ 
than ‘black’
Source: Based on data from Gaertner and McLaughlin (1983)        
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and understanding. 

  Guided questions  present typical essay-style questions. 
Video and audio material linked to these questions, 
and guidance on how to answer them, can be found on 
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  Learn more  sections at the end of chapters provide 
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right resources to help you deepen your understanding 
and prepare for essays and assignments. 

 Examples of  literature, fi lm and TV  
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450     CHAPTER 11     INTERGROUP BEHAVIOUR

a   tit-  for-  tat  strategy that begins with one cooperative act and proceeds by matching the other 
party’s last response is both conciliatory and strong, and can improve interparty relations 
(Axelrod and Dion, 1988; Komorita, Parks and Hulbert, 1992). Direct laboratory tests of GRIT 

the announcement of cooperative intent boosts cooperation, repeated conciliatory acts breed 
trust, and maintenance of power equality protects against exploitation.  GRIT-  type strategies 

the Soviet Union and the United States during the Berlin crisis of the early 1960s, and between 
Israel and Egypt on a number of occasions.        
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temporary Detroit, Eastwood’s character, Walt Kowalski, is 

a proud and grizzled Korean War veteran whose floridly 
bigoted attitudes are out of step with changing times. 
Walt refuses to abandon the neighbourhood he has lived 
in all his life, despite its changing demographics. The film 
is about his developing friendship with a Hmong teenage 
boy and his immigrant family – a poignant, and subtly 
uplifting, commentary on intergroup friendship and the 
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global context. There is the ebb and flow of battle between 
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forces. But this war was also an endless conflict among 
nations and political factions struggling for power and 
influence in the early ascendance of Communism and 
the ominous run-up to the Second World War – Nazis, 
Fascists, Anarchists, Stalinists, Trotskyites, all play a part, as 
do the nations of Germany, Italy, France, Britain, Mexico 
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 use Mypsychlab to refresh your understanding with interactive summaries, explore topics further with 
video and audio clips and assess your progress with quick test and essay questions. to buy access or 
register your code, visit  www.mypsychlab.com . you will also need a course Id from your instructor. 

go to        to explore video and 
test your understanding of key topics 
addressed in this chapter. 

       

     Focus questions 
   1   Would it ever be ethically acceptable to conceal aspects of the true purpose 

and nature of a psychology experiment from someone volunteering to take 
part?   

   2   how complete an explanation of social behaviour do you think evolution 
provides? In  chapter   1    of Mypsychlab at  www.mypsychlab.com  (watch 
 Choosing a mate ) students describe attributes with evolutionary signif cance 
that they would look for in a mate.   

   3   social psychology texts often convey the impression that social psychology is 
primarily an american discipline. do you have a view on this?          
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4     Chapter 1     IntroducIng socIal psychology

What is social psychology?
Social psychology has been defned as ‘the scientifc investigation of how the thoughts, feel-
ings and behaviours of individuals are infuenced by the actual, imagined or implied presence 
of others’ (G. W. Allport, 1954a, p. 5). But what does this mean? What do social psychologists 
actually do, how do they do it, and what do they study?

Social psychologists are interested in explaining human behaviour and generally do not 
study animals. Some general principles of social psychology may be applicable to animals, and 
research on animals may provide evidence for processes that generalise to people (e.g. social 
facilitation – see Chapter 8). Furthermore, certain principles of social behaviour may be gen-
eral enough to apply to humans and, for instance, other primates (e.g. Hinde, 1982). As a rule, 
however, social psychologists believe that the study of animals does not take us very far in 
explaining human social behaviour, unless we are interested in its evolutionary origins (e.g. 
Neuberg, Kenrick and Schaller, 2010; Schaller, Simpson and Kenrick, 2006).

Social psychologists study behaviour because behaviour can be observed and measured. 
However, behaviour refers not only to obvious motor activities (such as running, kissing, driv-
ing) but also to more subtle actions such as a raised eyebrow, a quizzical smile or how we dress, 
and, critically important in human behaviour, what we say and what we write. In this sense, 
behaviour is publicly verifable. However, the meaning attached to behaviour is a matter of 
theoretical perspective, cultural background or personal interpretation.

Social psychologists are interested not only in behaviour, but also in feelings, thoughts, 
beliefs, attitudes, intentions and goals. Tese are not directly observable but can, with varying 
degrees of confdence, be inferred from behaviour; and to a varying extent may infuence or 
even determine behaviour. Te relationship between these unobservable processes and overt 
behaviour is in itself a focus of research; for example, in research on attitude–behaviour cor-
respondence (see Chapter 5) and research on prejudice and discrimination (see Chapter 10). 
Unobservable processes are also the psychological dimension of behaviour, as they occur 
within the human brain. However, social psychologists almost always go one step beyond relat-
ing social behaviour to underlying psychological processes – they almost always relate psy-
chological aspects of behaviour to more fundamental cognitive processes and structures in the 
human mind and sometimes to neuro-chemical processes in the brain (see Chapter 2).

What makes social psychology social is that it deals with how people are afected by other 
people who are physically present (e.g. an audience – see Chapter 8) or who are imagined to 
be present (e.g. anticipating performing in front of an audience), or even whose presence is 
implied. Tis last infuence is more complex and addresses the fundamentally social nature of 
our experiences as humans. For instance, we tend to think with words; words derive from lan-
guage and communication; and language and communication would not exist without social 
interaction (see Chapter 15). Tought, which is an internalised and private activity that can 
occur when we are alone, is thus clearly based on implied presence. As another example of 
implied presence, consider that most of us do not litter, even if no one is watching and even if 
there is no possibility of ever being caught. Tis is because people, through the agency of soci-
ety, have constructed a powerful social convention or norm that proscribes such behaviour. 
Such a norm implies the presence of other people and ‘determines’ behaviour even in their 
absence (see Chapters 7 and 8).

Social psychology is a science because it uses the scientifc method to construct and test 
theories. Just as physics has concepts such as electrons, quarks and spin to explain physical 
phenomena, social psychology has concepts such as dissonance, attitude, categorisation and 
identity to explain social psychological phenomena. Te scientifc method dictates that no 
 theory is ‘true’ simply because it is logical and seems to make sense. On the contrary, the valid-
ity of a theory is based on its correspondence with fact. Social psychologists construct theories 
from data and/or previous theories and then conduct empirical research, in which data are 
collected to test the theory (see below).

Social psychology
Scientifc investigation of 
how people’s thoughts, 
feelings and behaviour are 
infuenced by the actual, 
imagined or implied 
presence of others.

Behaviour
What people actually do 
that can be objectively 
measured.

Science
Method for studying nature 
that involves the collecting 
of data to test hypotheses.

theory
Set of interrelated concepts 
and principles that explain a 
phenomenon.

Data
Publicly verifable 
observations.
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  Social psychology and its close neighbours 

 Social psychology is poised at the crossroads of a number of related disciplines and subdisci-
plines (see  Figure   1.1      ). It is a subdiscipline of general psychology and is therefore concerned 
with explaining human behaviour in terms of processes that occur within the human mind. It 
dif ers from individual psychology in that it explains  social  behaviour, as def ned in the previ-
ous section. For example, a general psychologist might be interested in perceptual processes 
that are responsible for people overestimating the size of coins. However, a social psychologist 
might focus on the fact that coins have value (a case of implied presence, because the value 
of something generally depends on what others think), and that perceived value might inf u-
ence the judgement of size. A great deal of social psychology is concerned with face-to-face 
interaction between individuals or among members of groups, whereas general psychology 
focuses on people’s reactions to stimuli that do not have to be social (e.g. shapes, colours, 
sounds).  

Economics
Cognitive

psycholopsychology

Sociolinguistics
Language

Communication

Individual
psychology

Socialocial
anthropology

Sociology

Social
psychologpsychology

Figure 1.1 social psychology and some close scientif c neighbours  

   social psychology draws on a number of subdisciplines in general psychology for concepts and methods of research. It also has 
fruitful connections with other disciplines, mostly in the social sciences         
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6     Chapter 1     IntroducIng socIal psychology

Te boundary between individual and social psychology is approached from both sides. For 
instance, having developed a comprehensive and highly infuential theory of the individual 
human mind, Sigmund Freud set out, in his 1921 essay ‘Group psychology and the analysis 
of the ego’, to develop a social psychology. Freudian, or psychodynamic, notions have lef an 
enduring mark on social psychology (Billig, 1976), in particular in the explanation of preju-
dice (see Chapter 10). Since the late 1970s, social psychology has been strongly infuenced by 
cognitive psychology, in an attempt to employ its methods (e.g. reaction time) and its concepts 
(e.g. memory) to explain a wide range of social behaviours. In fact, what is called social cogni-
tion (see Chapter 2) is the dominant approach in contemporary social psychology (Fiske and 
Taylor, 2008; Moskowitz, 2005; Ross, Lepper and Ward, 2010), and it surfaces in almost all 
areas of the discipline (Devine, Hamilton and Ostrom, 1994). In recent years the study of brain 
biochemistry and neuroscience (Gazzaniga, Ivry and Mangun, 2009) has also infuenced social 
psychology (Lieberman, 2010).

Social psychology also has links with sociology and social anthropology; mostly in studying 
groups, social and cultural norms, social representations, and language and intergroup behav-
iour. In general, sociology focuses on how groups, organisations, social categories and societies 
are organised, how they function and how they change. Te unit of analysis (i.e. the focus of 
research and theory) is the group as a whole rather than the individual people who make up 
the group. Sociology is a social science whereas social psychology is a behavioural science –  
a disciplinary diference with far-reaching consequences for how one studies and explains 
human behaviour.

Social anthropology is much like sociology but historically has focused on ‘exotic’ societies 
(i.e. non-industrial tribal societies that exist or have existed largely in developing countries). 
Social psychology deals with many of the same phenomena but seeks to explain how individual 
human interaction and human cognition infuence ‘culture’ and, in turn, are infuenced or con-
structed by culture (Heine, 2012; Smith, Bond and Kağitçibaşi, 2006; see also Chapter 16). Te 
unit of analysis is the individual person within the group. In reality, some forms of sociology 
(e.g. microsociology, psychological sociology, sociological psychology) are closely related to 
social psychology (Delamater and Ward, 2013). Tere is, according to Farr (1996), a sociologi-
cal form of social psychology that has its origins in the symbolic interactionism of G. H. Mead 
(1934) and Herbert Blumer (1969).

Just as the boundary between social and individual psychology has been approached from 
both sides, so has the boundary between social psychology and sociology. From the socio-
logical side, for example, Karl Marx’s theory of cultural history and social change has been 
extended to incorporate a consideration of the role of individual psychology (Billig, 1976). 
From the social psychological side, intergroup perspectives on group and individual behaviour 
draw on sociological variables and concepts (Hogg and Abrams, 1988; see also Chapter 11). 
Contemporary social psychology also abuts sociolinguistics and the study of language and 
communication (Giles and Coupland, 1991; see also Chapter 15) and even literary criticism 
(Potter, Stringer and Wetherell, 1984). It also overlaps with economics, where behavioural 
economists have recently ‘discovered’ that economic behaviour is not rational, because peo-
ple are infuenced by other people – actual, imagined or implied (Cartwright, 2011). Social 
psychology also draws on and is infuenced by applied research in many areas, such as sports 
psychology, health psychology and organisational psychology.

Social psychology’s location at the intersection of diferent disciplines is part of its intellec-
tual and practical appeal. However, it is also a cause of debate about what precisely constitutes 
social psychology as a distinct scientifc discipline. If we lean too far towards individual cogni-
tive processes, then perhaps we are pursuing individual psychology or cognitive psychology. If 
we lean too far towards the role of language, then perhaps we are being scholars of language 
and communication. If we overemphasise the role of social structure in intergroup relations, 
then perhaps we are being sociologists. Te issue of exactly what constitutes social psychology 
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provides an important and ongoing metatheoretical debate (i.e. a debate about what sorts of 
theory are appropriate for social psychology), which forms the background to the business of 
social psychology (see below).

topics of social psychology

One way to defne social psychology is in terms of what social psychologists study. Tis book 
is a comprehensive coverage of the main phenomena that social psychologists study now and 
have studied in the past. As such, social psychology can be defned by the contents of this and 
other books that present themselves as social psychology texts. A brief look at the contents 
of this book will give a favour of the scope of social psychology. Social psychologists study 
an enormous range of topics, including conformity, persuasion, power, infuence, obedience, 
prejudice, prejudice reduction, discrimination, stereotyping, bargaining, sexism and racism, 
small groups, social categories, intergroup relations, crowd behaviour, social confict and har-
mony, social change, overcrowding, stress, the physical environment, decision making, the 
jury, leadership, communication, language, speech, attitudes, impression formation, impres-
sion management, self-presentation, identity, the self, culture, emotion, attraction, friendship, 
the family, love, romance, sex, violence, aggression, altruism and prosocial behaviour (acts that 
are valued positively by society).

One problem with defning social psychology solely in terms of its topics is that this does 
not properly diferentiate it from other disciplines. For example, ‘intergroup relations’ is a 
focus not only of social psychologists but also of political scientists and sociologists. Te  family 
is studied not only by social psychologists but also by clinical psychologists. What makes social 
psychology distinct is a combination of what it studies, how it studies it and what level of expla-
nation is sought.

Conformity
Norms govern the 
attitudes and behaviour 
of group members. 
Norms shared by these 
punks in Dublin include 
their dress, hair style, 
music and a love of 
Oscar Wilde witticisms
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Methodological issues
Scientifc method

Social psychology employs the scientifc method to study social behaviour (Figure 1.2). Science 
is a method for studying nature, and it is the method – not the people who use it, the things 
they study, the facts they discover or the explanations they propose – that distinguishes science 
from other approaches to knowledge. In this respect, the main diference between social psy-
chology and, say, physics, chemistry or biology is that the former studies human social behav-
iour, while the others study non-organic phenomena and chemical and biological processes.

Science involves the formulation of hypotheses (predictions) on the basis of prior knowl-
edge, speculation and casual or systematic observation. Hypotheses are formally stated pre-
dictions about what factor or factors may cause something to occur; they are stated in such a 
way that they can be tested empirically to see if they are true. For example, we might hypoth-
esise that ballet dancers perform better in front of an audience than when dancing alone. Tis 
hypothesis can be tested empirically by assessing their performance alone and in front of an 
audience. Strictly speaking, empirical tests can falsify hypotheses (causing the investigator to 
reject the hypothesis, revise it or test it in some other way) but not prove them (Popper, 1969). 
If a hypothesis is supported, confdence in its veracity increases and one may generate more 
fnely tuned hypotheses. For example, if we fnd that ballet dancers do indeed perform better 
in front of an audience, we might then hypothesise that this only occurs when the dancers are 
already well-rehearsed; in science-speak we have hypothesised that the efect of the presence of 
an audience on performance is conditional on (moderated by) amount of prior rehearsal. An 
important feature of the scientifc method is replication: it guards against the possibility that a 
fnding is tied to the circumstances in which a test was conducted. It also guards against fraud.

Te alternative to science is dogma or rationalism, where understanding is based on author-
ity: something is true because an authority (e.g. the ancient philosophers, religious scriptures, 

hypotheses
Empirically testable 
predictions about what 
co‑occurs with what, or 
what causes what.

Confidence
in theory
increased

Confidence
in theory
reduced

Hunches based on
background knowledge,
personal experience,
casual observation

Theory
about
social
behaviour

Predictions
derived from
theory — 
hypotheses

Empirical
research
to test
predictions

Predictions
confirmed

Predictions
disconfirmed

Theory is
modified

Theory is
rejected

Figure 1.2 a model of the scientifc method employed by social psychologists
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charismatic leaders) says it is so. Valid knowledge is acquired by pure reason and grounded in 
faith: that is, by learning well, and uncritically accepting and trusting, the pronouncements of 
authorities. Even though the scientifc revolution, championed by such people as Copernicus, 
Galileo and Newton, occurred in the sixteenth and seventeenth centuries, dogma and rational-
ism still exist as infuential alternative paths to knowledge.

As a science, social psychology has at its disposal an array of diferent methods for conduct-
ing empirical tests of hypotheses. Tere are two broad types of method, experimental and non-
experimental: each has its advantages and its limitations. Te choice of an appropriate method 
is determined by the nature of the hypothesis under investigation, the resources available for 
doing the research (e.g. time, money, research participants) and the ethics of the method. 
Confdence in the validity of a hypothesis is enhanced if the hypothesis has been confrmed 
a number of times by diferent research teams using diferent methods. Methodological plu-
ralism helps to minimise the possibility that the fnding is an artefact of a particular method, 
and replication by diferent research teams helps to avoid confrmation bias – a tendency for 
researchers to become so personally involved in their own theories that they lose objectivity in 
interpreting data (Greenwald and Pratkanis, 1988; Johnson and Eagly, 1989).

experiments

An experiment is a hypothesis test in which something is done to see its efect on something 
else. For example, if I hypothesise that my car greedily guzzles too much petrol because the 
tyres are under-infated, then I can conduct an experiment. I can note petrol consumption 
over an average week, then I can increase the tyre pressure and again note petrol consumption 
over an average week. If consumption is reduced, then my hypothesis is supported. Casual 
experimentation is one of the commonest and most important ways in which people learn 
about their world. It is an extremely powerful method because it allows us to identify the 
causes of events and thus gain control over our destiny.

Not surprisingly, systematic experimentation is the most important research method in 
science. Experimentation involves intervention in the form of manipulation of one or more 
independent variables, and then measurement of the efect of the treatment (manipulation) 

Independent variables
Features of a situation that 
change of their own accord, 
or can be manipulated by 
an experimenter to have 
effects on a dependent 
variable.

Brain imaging
Social neuroscientists are 
using new techniques, 
such as fMRI, to establish 
correlates, consequences 
and causes of social 
behaviour
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